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LESSON TITLE: The Changing Face of War 

 

GRADES: 9-12 

 

TIME ALLOTMENT: Three to four 45-minute class periods 

 

OVERVIEW: 

 

In this lesson, students will explore how warfare in the 21st century has dramatically changed 

since the days of ―conventional‖ 20th century warfare. The Introductory Activity uses computer-

generated proportional maps to help students visualize how patterns of military spending, arms 

trade, and war deaths reflect shifting dynamics in the nature of warfare from 1945 through to 

the present day. In the Learning Activities, students watch and discuss video segments 

excerpted from the PBS series Women, War & Peace to explore what the ―new world order‖ 

inaugurated by the end of the Cold War means for the millions of people—especially women—

affected by today’s intense but often obscure conflicts. For a Culminating Activity, students 

prepare brief reports about ongoing conflicts in the world, seeking to establish or confirm 

patterns based upon what they’ve learned in this lesson.  

 

OBJECTIVES: 

 

Students will be able to: 

 Describe the geopolitical impact of the end of the Cold War. 

 Compare and contrast 20th century ―conventional‖ warfare with the conflicts of today. 

 Differentiate and explain the concepts of ―national security‖ and ―human security.‖ 

 Provide examples of how the United States military is revising its approach to ―winning 

hearts and minds.‖   

 Describe the future of women’s roles in peacemaking and postwar reconstruction. 

 

LEARNING STANDARDS: 

 

New York State Standards: 

http://www.nylearns.org/module/standards/3679/standard.ashx 

Standard SS2: World History 

Students will use a variety of intellectual skills to demonstrate their understanding of major 

ideas, eras, themes, developments, and turning points in world history and examine the broad 

sweep of history from a variety of perspectives. 

 Key Idea SS2.2: Establishing timeframes, exploring different periodizations, 

examining themes across time and within cultures, and focusing on important turning 

points in world history help organize the study of world cultures and civilizations. 

Commencement: 

http://www.nylearns.org/module/standards/3679/standard.ashx
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o Performance Indicator SS2.C.2A: Students distinguish between the past, 

present, and future by creating multiple-tier timelines that display important events 

and developments from world history across time and place. 

o Performance Indicator SS2.C.2C: Students analyze evidence critically and 

demonstrate an understanding of how circumstances of time and place influence 

perspective. 

o Performance Indicator SS2.C.2D: Students explain the importance of analyzing 

narratives drawn from different times and places to understand historical events. 

o Performance Indicator SS2.C.2E: Students investigate key events and 

developments and major turning points in world history to identify the factors that 

brought about change and the long-term effects of these changes. 

 

National Standards: 

Standards available online at: http://nchs.ucla.edu/standards/thinking5-12_toc.html 

National Standards in World History for Grades 5-12 

 World History/Era 9/Standard 2B: The student understands how increasing 

economic interdependence has transformed human society. 

 World History/Era 9/Standard 2C: The student understands how liberal 

democracy, market economies, and human rights movements have reshaped political 

and social life.  

 World History/Era 9/Standard 2D: The student understands major sources of 

tension and conflict in the contemporary world and efforts that have been made to 

address them.  

 World History/Era 9/Standard 3A: The student understands major global trends 

since World War II. 

 

MEDIA RESOURCES 

 

Video: 

Women, War & Peace, Episode 5: “War Redefined,” selected segments 

 

Clip 1: “A New World Order” 

An exploration of how the end of the Cold War has inaugurated an era of small but intense 

conflicts in which civilian populations – and women in particular – increasingly find themselves 

targeted and terrorized by paramilitary forces armed with cheap and plentiful small arms. 

 

Clip 2: “Human Security” 

An examination of how the traditional strategic concern of ―national security‖ among states is 

being supplanted by the emerging concept of ―human security,‖ which seeks to protect the basic 

rights of individuals. 

 

http://nchs.ucla.edu/standards/thinking5-12_toc.
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Clip 3: “Empowerment” 

A Look at the promising future of women’s roles in peacemaking and reconstruction as 

evidenced by the United Nations’ adoption of Resolution 1325, which officially calls for greater 

women’s involvement in these processes. 

 

Websites:  

 

Featured in lesson: 

 

The World at War 

http://www.globalsecurity.org/military/world/war/index.html 

An index of ongoing military conflicts around the world, from a leading online source of reliable 

information and news related to defense, strategic studies, and national security. 

 

Worldmapper 

http://www.worldmapper.org 

A collection of computer-generated world maps in which territories are digitally proportioned 

on each map according to various statistics. 

 

Supplementary: 

 

Women, War & Peace 

http://unifem.org/gender_issues/women_war_peace/ 

A website from the United Nations outlining resolutions and initiatives undertaken by the UN to 

help end sexual violence against women in wartime and advocate for their greater participation 

in peacemaking and post-conflict reconstruction.  

 

Women and International Humanitarian Law 

http://www.icrc.org/eng/war-and-law/protected-persons/women/index.jsp 

A website from the International Committee of the Red Cross describing the current state of 

international law with regard to women in conflict zones.  

 

MATERIALS 

For the class: 

 Computer with internet access, projection screen, and speakers (for class viewing of 

online/downloaded video segments) 

 One ―The Shape of War‖ Student Organizer Answer Key (download here) 

For each group of 4-5 students: 

 One set of mapcharts from www.worldmapper.org, including (in order): 

 ―Military Spending 2002‖ (download at 

http://www.worldmapper.org/display.php?selected=279) 

 ―Arms Exports‖ (download at http://www.worldmapper.org/display.php?selected=281) 

 ―Arms Imports‖ (download at http://www.worldmapper.org/display.php?selected=282) 

http://www.globalsecurity.org/military/world/war/index.html
http://www.worldmapper.org/
http://unifem.org/gender_issues/women_war_peace/
http://www.icrc.org/eng/war-and-law/protected-persons/women/index.jsp
http://www.worldmapper.org/
http://www.worldmapper.org/display.php?selected=279
http://www.worldmapper.org/display.php?selected=281
http://www.worldmapper.org/display.php?selected=282
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 ―Armed Forces at War 1945-2004 (download at 

http://www.worldmapper.org/display.php?selected=285) 

 ―War Deaths 1945-2000 (download at 

http://www.worldmapper.org/display.php?selected=287) 

 ―War Deaths 2002‖ (download at 

http://www.worldmapper.org/display.php?selected=288) 

 

For each student: 

 One ―The Shape of War‖ Student Organizer (download here) 

 

BEFORE THE LESSON 

Prior to teaching this lesson, you will need to: 

 

Preview all of the video segments and websites used in the lesson. 

 

Download the video clips used in the lesson to your classroom computer(s) or prepare to watch 

them using your classroom’s internet connection. 

 

Bookmark all websites which you plan to use in the lesson on each computer in your classroom. 

Using a social bookmarking tool such as del.icio.us or diigo (or an online bookmarking utility 

such as portaportal) will allow you to organize all the links in a central location. 

 

Print out one set of worldmapper.org mapcharts for each group. (See the “Materials” section for 

document links.) 

 

INTRODUCTORY ACTIVITY 

 

1. Divide students into groups of 4-5 and distribute a full set of the ―Worldmapper‖ mapcharts to 

each group and a copy of ―The Shape of War‖ student organizer to each student. Tell students 

that they will have approximately 30 minutes to complete their organizers based on information 

presented in the mapcharts, each of which features a computer-generated map in which national 

land mass is proportional to the statistic(s) being represented, generating a visual ―snapshot‖ 

that helps intuitively convey larger geopolitical trends and realities. Tell students that they may 

reference the included ―Land Area‖ mapchart of the world (which reflects actual geographic land 

area) for orientation and to better understand and evaluate the proportional distortion 

represented on the other mapcharts. Note that it may be necessary to help students identify 

nations, which are unlabeled on the mapcharts.  Have students note that the questions on the 

student organizer are intended to be somewhat open-ended; they don’t necessarily have 

―correct‖ answers and are intended rather to provoke discussion and speculation about that 

geopolitical nature of war. Also have students note that the statistics visualized by the mapcharts 

are not necessarily those represented in the lists and graphics located below the maps. 

 

http://www.worldmapper.org/display.php?selected=285
http://www.worldmapper.org/display.php?selected=287
http://www.worldmapper.org/display.php?selected=288
http://del.icio.us/
http://www.diigo.com/
http://www.portaportal.com/
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2. When 30 minutes have passed, have groups take turns offering the answers they wrote on 

their student organizers and invite comments and discussion from the other groups. Use the 

Student Organizer Answer Key to guide the discussion, but note that the observations and 

conclusions it offers are not definitive, but rather examples of how the data contained within the 

charts can be interpreted. Explain that the reminder of this lesson will utilize video segments 

from the PBS series Women, War & Peace to explore the new face of war in the 21st century, 

and how the experience women—both as victims of war and as agents of peace—is moving to 

center stage. 

 

LEARNING ACTIVITIES 

1. Write or project the following paragraph on a blackboard or whiteboard.   

“This is an historic moment. We have in this past year made great progress in ending the long 

era of conflict and cold war. We have before us the opportunity to forge for ourselves and for 

future generations a new world order -- a world where the rule of law, not the law of the 

jungle, governs the conduct of nations. When we are successful -- and we will be -- we have a 

real chance at this new world order, an order in which a credible United Nations can use its 

peacekeeping role to fulfill the promise and vision of the U.N.'s founders.” 

 

2. Ask students if they can identify who said these words and what occasion they observed. (It  is 

part of a televised address to the nation given by President George H.W. Bush on  January 16, 

1991—the day  air strikes began against the Iraqi forces of Saddam Hussein in occupied 

Kuwait as part of Operation Desert Storm.)  Ask students what had happened in the previous 

year that Bush believed afforded the United States an ―opportunity to forge…a new world 

order?‖ (The dissolution of the Soviet Union had begun, following the fall of the Berlin Wall in 

1989, both of which marked the end of the “Cold War.”)  Ask students what the Cold War was. 

(A decades-long political, ideological, economic, and strategic rivalry between Soviet Union 

and its Warsaw Pact satellites and the United States and its NATO allies which never escalated 

into a full-scale war.) Ask students why they think the Cold War never ―heated up‖ into a direct 

military conflict? (Answers will vary, but point out that nuclear weapons played a major part, 

as their destructive power was an effective deterrent to both sides.) Ask students if they think 

the world has become more or less dangerous since the end of the Cold War. (Accept all 

answers.) Provide a focus for the first clip by asking how wars today differ from earlier, more 

conventional wars.  PLAY Clip 1: ―A New World Order.‖  (Access the video segments for this 

lesson at the Video Segments Page.) 

  

3. PAUSE at 2:42 after the narrator says ―And when we speak of civilians, for the most part we 

are speaking of women; women, and all those who depend upon them for sustenance, for health 

care, for keeping families together as these new wars rage around them.‖  Review the focus 

question:  how do wars today differ from earlier wars? (Wars have historically been fought 

between the military forces which generally made at least an effort to spare civilians; in 

today’s smaller conflicts, the terrorizing, killing, and raping of civilians has become just 

another tactic.)  Ask where, according to the video, some of the world’s more recent 

insurgencies, conflicts, and wars have been (and continue to be) fought. (Answers may vary, 
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but point out that the video specifically mentions Bosnia, Afghanistan, Columbia, Sudan, 

Somalia, Sri Lanka, and Libya.) Ask students if they can think of anything that these seven 

conflicts fundamentally share, which again differentiates them the more conventional wars of 

the 20th century.   (Accept all answers before explaining that unlike “traditional” wars fought 

between nations, these conflicts are more or less contained within one nation’s borders--i.e. 

civil wars and insurgencies.) Ask how civilian casualties in today’s wars differ from those 

inflicted in the previous century. (20th century wars killed more civilians, but these casualties 

were generally inflicted through strategic bombing campaigns conducted at impersonal 

distances; today’s wars tend to be fought on a smaller scale and kill fewer people, but the 

killing is done on a more personal level, with small arms, and often by people who may have 

even known their victims in peacetime.) Explain that earlier wars where also fought by 

uniformed militaries, whereas contemporary conflicts are often conducted by paramilitary 

insurgents or guerillas. Ask students if they think such distinctions about who does the killing, 

and with what weapons, makes any difference? Why or why not? (Accept all answers.) Provide a 

focus for the next portion of the clip by asking how small arms have come to be the primary 

killer of civilians. RESUME playing Clip 1. 

 

4. PAUSE at 7:57, after Rachel Stohl says:  ―So women, although they are not necessarily the 

combatants in these conflicts, are often the victims of these weapons.‖] Review the focus 

question:  How have small arms come to be the primary killer of civilians? (During the Cold 

War, both superpowers regulated the flow of weapons to their respective allies, but since the 

fall of the Soviet Union, cheap and easily transported Soviet-produced small arms like rocket-

propelled grenades and assault rifles have been sold on the international black market by 

unscrupulous arms dealers like “Merchant of Death” Viktor Bout.) Why has the proliferation of 

small arms been so difficult to control? (Efforts to impose international treaties regarding the 

distribution of small arms have been slowed in large part because the five permanent 

members of the United Nations Security Council—including the United States—are themselves 

major arms exporters with powerful arms industries. Even if the larger scale manufacture and 

distribution of small arms could be regulated, it would remain very difficult if not impossible 

to stop smaller scale arms dealers, many of whom operate on the black market.) Ask students 

what type of war this easy access to small arms is helping perpetuate? (Accept all answers, but 

point out that unlike tanks, planes, and other heavier weapons which require expensive 

military training and organization to use, almost anyone—including children—can be taught 

how to use small arms, and this this dynamic is further shifting the nature of war away from 

conventional conflict between national militaries and toward conflict between—and within—

civilian populations.)  Provide a focus for the next portion of the video clip by asking how, 

according to peace activist Leymah Gbowee, the United Nations has attempted disarmament in 

former conflict zones, and how they might do so more effectively. RESUME playing Clip 1 

through to the end.  

 

5. Review the focus question: According to peace activist Leymah Gbowee, how does the United 

Nations attempt to disarm populations in former conflict zones, and how might they do so more 

effectively? (The United Nations tends to bring in outsider “experts” to supervise disarmament, 
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but Gbowee believes that they should be assisted by locals, who know their communities—

specifically, the mothers of former fighters.)  

 

6. Ask students what they think is the most important factor for having and maintaining peace 

and security in the world. (Accept all answers.) Ask students if they think a strong military is 

essential to maintaining peace and security? (Accept all answers, but point out that militaries 

traditionally defend against external threats, and that most conflicts today happen within 

national border. Moreover, militaries—particularly in weak nations--have often been co-opted 

by dictators who use them instruments of oppression against their own people.) Ask students if 

they think freedom and democracy are essential to maintaining peace and security? (Accept all 

answers, but suggest that while freedom and democracy tend to promote peace, they are to 

some extent abstract virtues which may lack immediate relevance in war zones where survival 

itself is the primary concern.) Ask students if they think that fighting for freedom and 

democracy is always justified, no matter the cost in lives. (Accept all answers.)  

 

7. Explain that throughout the Cold War, the ideologically divided populations of smaller, 

weaker nations repeatedly served as proxies for the nuclear superpowers which sponsored 

warring factions within those nations with political, economic, and military support—often 

resulting in years of bloodshed. Ask students if they can think of any examples of such Cold War 

―battleground‖ nations? (Answers will vary, but should include Korea and Vietnam.) Explain 

that following the Soviet invasion of Afghanistan in 1979, the United States armed and funded 

Afghan mujahedeen guerilla ―freedom fighters‖ who eventually forced the Soviets to withdrawal 

in 1989—an event which helped foment the collapse of the Soviet Union itself less than two years 

later. Ask students if they think this example of ―indirect‖ American military involvement 

sounds like a strategic success. (Accept all answers, but explain that being anti-communist did 

not equate to being pro-democracy, and following their victory over the Soviets, many former 

mujahedeen used the small arms provided by the United States to support the repressive 

Islamic fundamentalism of the Taliban, which in turn later provided a safe haven for the 

terrorists of Al Qaeda.)   

 

8. Ask students what has happened in Afghanistan since Osama Bin Laden planned the attacks 

of September 11, 2001 from bases there? (The United States and its allies invaded Afghanistan, 

toppled the Taliban government, installed a new government, and is now pursuing its own 

ongoing and bloody counter-insurgency against Taliban guerillas.) Explain that the insurgents 

are in many cases fighting American troops with weapons provided by the United States decades 

ago. Ask students how they think this war has affected the United States’ national security? 

(Accept all answers, acknowledging that this is a deeply divisive issue in American politics, but 

suggest that the war has gone on far longer than either side predicted.) How do you think this 

war has affected the everyday life of an average Afghani? (Accept all answers.) Provide a focus 

question by asking what former Secretary of State Condoleezza Rice’s observation was regarding 

the United States’ great strategic mistake in invading Afghanistan?  PLAY Clip 2: ―Human 

Security.‖  (Access the video segments for this lesson at the Video Segments Page.)  PAUSE at 
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3:36, after Rice says ―making the population secure turns out to be very, very important to 

making the state secure.‖ 

 

9. Review the focus question: what was former Secretary of State Condoleezza Rice’s observation 

regarding the United States’ great strategic mistake in invading Afghanistan? (“When the 

population doesn’t feel secure, it is very difficult to win their hearts and minds.”) Ask students 

what they think this means? (That “human security”—i.e. the basic freedom of individuals to go 

about their lives without fear—is a precondition for the more conventional notion of “national 

security” whereby a “strong state” is made geopolitically stable; the Unites States and its allies 

had effectively prioritized nation-building over peacemaking in Afghanistan, attempting to 

impose a democratic system on a “weak state” still very much terrorized by war.)  Ask students 

what women’s’ rights activist Shahida Hussein thinks about life today in Kandahar, Afghanistan. 

(Despite the Taliban’s cultural and political restrictions on women, she remembers their rule 

as a time of relative security when women were at least free to live their lives without fear of 

suicide bombers or American troops.) According to professor Mary Kaldor, how can the 

―human security‖ that Shahida laments be provided? (By protecting ordinary people and 

establishing a rule of law by a legitimate political authority.) Ask students if they think the 

Afghan government installed by the United States under President Hamid Karzai is considered 

by most Afghans to be legitimate. (Karzai’s administration is widely viewed as a corrupt 

“puppet” government of the occupying American forces.) Explain that, in fact, the Karzai 

administration has been quite uncooperative with the American military in Afghanistan, which 

is now looking for new ways to connect more directly with the Afghan people.  Provide a focus 

for the next portion of the video by asking what mistake the U.S. military originally made in 

attempting to accomplish this, and how it has now changed its approach.  RESUME playing clip 

through to the end.  

 

10. Review the focus question: What mistake did the U.S. military originally make in attempting 

to connect with Afghan civilians, and how it has now changed its approach? (By only dealing 

with men, the American military had not been engaging with half the Afghan population—the 

women who actually make many of the day-to-day decisions for their families and 

communities; it is attempting to redress this problem by reaching out to Afghan women with 

Female Engagement Teams—or FETs—composed of female soldiers who, unlike male soldiers, 

are able to speak with Afghan women living under tribal Pashtun law.) Ask students what 

issues they think might tend to discussed between FETs and Afghan women? (Health care, 

education, utilities, livelihood.) How might these conversations be different from those between 

male soldiers and Afghan men? (Accept all answers, but suggest that the U.S. military’s earlier 

approach to winning the war in Afghanistan concentrated more on finding and defeating 

insurgents on the battlefield rather than addressing the more basic “quality-of-life” issues the 

FET teams are addressing in their campaign to “win hearts and minds.”) Explain that a 

growing awareness of the importance of women in peacemaking and nation-building is not 

limited to the tribal regions of Afghanistan. Provide a focus of the remainder of the video 

segment by asking what specific steps are being taken on the international stage to promote 
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women’s involvement in peacemaking. PLAY Clip 3: ―Empowerment.‖ (Access the video 

segments for this lesson at the Video Segments Page.) 

 

11. Review the focus question: what specific steps are being taken on the international stage to 

promote women’s involvement in peacemaking? (The United Nations has passed Resolution 

1325, calling for greater consideration and inclusion of women in all peace and reconstruction 

efforts; peaceful protests are also drawing attention to grassroots efforts by women to end 

violence in Liberia, Ivory Coast, and other war-torn regions.) Ask students what they think 

activist Leymah Gbowee meant when she said ―When women gather, men get afraid.‖ (Accept 

all answers, but point out the patriarchal societies can feel threatened by the growing 

willingness of women to challenge the established order.) What, according to former Secretary 

of State Madeleine Albright, will be the central theme of the 21st century? (―Reconciliation.”) 

What does this mean? (Accept all answers, but suggest that Albright is talking about the need 

to promote understanding, cooperation, and “human security” within nations, as opposed to 

“national security” between them, as was the dominant theme of the 20th century.)  

 

CULMINATING ACTIVITY 

 

1.  As homework, have students select a current conflict from the list provided on the ―World At 

War‖ website (at www.globalsecurity.org/military/world/war/index.html) to research. Have 

each student prepare a brief summary report describing: 

 who the combatants are 

 what each side claims to be fighting for 

 the nature of the conflict (e.g. a tribal civil war, a drug war) 

 whether one or both sides have outside assistance or sponsors. If so, who? What are their 

motivations for support? 

 what casualties have been caused by the conflict? Who are they (e.g. military vs. non-

combatants,  

male vs. female)? 

 What has traditionally been women’s role and place in this society? How has the conflict 

affected them? Are they combatants? Has rape been a tactic employed by either side? Are 

women playing a prominent role in working for peace? If so, who? If not, why not?  

 

2. On the following day, have students present their reports before the class. Keep track of key 

facts and statistics from each report on a blackboard or whiteboard, and use this information to 

ask students what trends and/or commonalities they see in military conflicts today.  

 

  

http://www.globalsecurity.org/military/world/war/index.html
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“The Shape of War” 

Student Organizer  

[bolded words indicate www.worldmapper.org mapcharts to be referenced] 

1. Approximately speaking, which nations/regions had the highest Military Spending in 

2002?  

 

Historically, what did these nations have in common in the 20th century?  

 

What might this suggest about military spending in 2002?  

 

2. What is the relationship between Military Spending and Arms Exports?  

 

What might this relationship suggest?  

 

What is the proportional relationship between Russia’s military spending and its arms 

exports?  

 

What might this suggest?  

 

3. According to Arms Imports, what regions were buying most of these exported arms in 

2003?  

 

What is the relationship between arms importers and exporters on the one hand, and the 

nations which have had their armed forces most engaged in war on the other?  

 

On the Arms Imports and Arms Exports mapcharts, which kind of weapons are 

being counted and which are not?  

 

4. What is the relationship between those countries which had their Armed Forces at 

War from 1945-2004 and those countries which suffered the most War Deaths 

from 1945-2000?  

 

What might this suggest?  

 

5. What is the relationship between the War Deaths of 1945-2000 and War Deaths of 

2002?  

 

Is Sub-Saharan Africa either a major military spender, or arms importer?   

 

How are so many people being killed there in war?   

 

6. What general conclusion can be drawn from these mapcharts taken as a whole?  

http://www.worldmapper.org/
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“The Shape of War” 

Student Organizer (Answer Key) 

[bolded words indicate www.worldmapper.org mapcharts to be referenced] 

1. Approximately speaking, which nations/regions had the highest Military Spending in 

2002? (Industrialized nations in the northern hemisphere—i.e. the United States, 

Western Europe and East Asia.) Historically, what did these nations have in common in 

the 20th century? (They were all major combatants in World War II, and key players 

during the Cold War.) What might this suggest about military spending in 2002? (It 

remains based in those nations most heavily engaged in 20th century warfare and 

military standoffs.)  

 

2. What is the relationship between Military Spending and Arms Exports? (They are 

very closely related, but even more concentrated in the United States and Europe.) 

What might this relationship suggest? (Nations which spend the most on their militaries 

also tend to profit by selling the weapons they develop.) What is the proportional 

relationship between Russia’s military spending and its arms exports? (Proportionately 

speaking, it is much bigger arms exporter than it is military spender.) What might this 

suggest? (That the sale of formerly Soviet weaponry is a significant element of the 

Russian economy.)  

 

3. According to Arms Imports, what regions were buying most of these exported arms in 

2003? (Asia and the Middle East.) What is the relationship between arms importers and 

exporters on the one hand, and the nations which have had their armed forces most 

engaged in war on the other? (There is a strong correlation between a nation’s buying 

OR selling arms and the likelihood that its military has been heavily engaged in war.) 

On the Arms Imports and Arms Exports mapcharts, which kind of weapons are 

being counted and which are not? (The charts include conventional non-nuclear 

military equipment, but do not include small arms and ammunition.)  

 

4. What is the relationship between which countries have had their Armed Forces at 

War from 1945-2004 and those countries which suffered the most War Deaths 

from 1945-2000? (War dead are highly concentrated in Asia and Sub-Saharan 

Africa.) What might this suggest? (That the death tolls of war no longer fall most 

heavily on armed forces, but rather on civilians.)   

 

5. What is the relationship between the War Deaths of 1945-2000 and War Deaths of 

2002? (It is now overwhelmingly concentrated in Sub-Saharan Africa.) Is Sub-

Saharan Africa either a major military spender, or arms importer? (No.) How are so 

many people being killed there in war? (They are overwhelmingly being killed by small 

arms and primitive weapons not factored into the Arms Imports and Arms Exports 

charts.)   

 

http://www.worldmapper.org/
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6. What general conclusion can be drawn from these mapcharts taken as a whole? (The 

arms trade is a big business in which strong industrialized nations tend to sell weapons 

to weaker and emerging nations; on a human level, war’s toll is increasingly 

concentrated in the weakest and most marginalized nations, where it is 

overwhelmingly conducted with small arms and primitive weapons against civilian 

populations.) 


