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LESSON TITLE: Peaceful Protests 
 
GRADES: 9-12 
 
TIME ALLOTMENT: Three to four 45-minute class periods 
 
OVERVIEW 
Students learn about nonviolent resistance movements that have taken place around the 
world and, using segments from the PBS program Women, War & Peace: “Pray the 
Devil Back to Hell” explore how women’s nonviolent protests helped bring about the 
end of a bloody civil war in Liberia in 2003. In the Introductory Activity, students learn 
about nonviolent resistance, conduct research about nonviolent protest leaders in 
different countries and time periods, discuss the goals and impact of their actions, and 
place them on a timeline. In Learning Activity 1, students learn about actions that 
Leymah Gbowee and the women of Liberia took to protest the civil war in their country. 
In Learning Activity 2, students explore different methods of nonviolent action and read 
and discuss the letter Dr. Martin Luther King Jr. wrote from jail in Birmingham, 
Alabama, as well as the statement from Alabama clergymen which prompted him to 
write the letter.  In the Culminating Activity, students examine nonviolent protest 
movements throughout history and discuss the goals and impact of those efforts. The 
lesson concludes with students writing and discussing reflection essays about the use of 
nonviolent resistance, citing examples studied in this lesson. 
 
OBJECTIVES 
Students will be able to: 
o Define “nonviolent resistance” and “civil disobedience.” 
o Discuss who Leymah Gbowee is and what her role was in ending Liberia’s Civil War 

in 2003. 
o Describe nonviolent actions the women of Liberia took to protest the war. 
o Name at least three leaders of nonviolent protests around the world and discuss the 

goals and impact of their actions. 
o Describe the role women have played in nonviolent protest movements in at least 

three countries. 
o Explain the points raised by Dr. Martin Luther King, Jr. in his letter from the 

Birmingham jail and apply them to Leymah Gbowee’s situation. 
o Discuss at least one major nonviolent resistance movement in the United States or 

another country, the nonviolent actions its leaders took, and the impact of the 
movement. 

o Discuss how nonviolent strategies have been used to achieve various goals in 
different regions of the world, citing at least three specific examples. 

 
 
LEARNING STANDARDS 
New York State Standards: 
http://www.nylearns.org/module/standards/3679/standard.ashx 
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Standard SS2: World History 
Students will use a variety of intellectual skills to demonstrate their understanding of 
major ideas, eras, themes, developments, and turning points in world history and 
examine the broad sweep of history from a variety of perspectives. 

• Key Idea SS2.2: Establishing timeframes, exploring different periodizations, 
examining themes across time and within cultures, and focusing on important 
turning points in world history help organize the study of world cultures and 
civilizations. 
Commencement: 
o Performance Indicator SS2.C.2A: Students distinguish between the past, 

present, and future by creating multiple-tier timelines that display important 
events and developments from world history across time and place. 

o Performance Indicator SS2.C.2C: Students analyze evidence critically and 
demonstrate an understanding of how circumstances of time and place 
influence perspective. 

o Performance Indicator SS2.C.2D: Students explain the importance of 
analyzing narratives drawn from different times and places to understand 
historical events. 

o Performance Indicator SS2.C.2E: Students investigate key events and 
developments and major turning points in world history to identify the factors 
that brought about change and the long-term effects of these changes. 

 

• Key Idea: SS2.3: Study of the major social, political, cultural, and religious 
developments in world history involves learning about the important roles and 
contributions of individuals and groups. 
Commencement: 
o Performance Indicator SS2.C.3A: Students analyze the roles and 

contributions of individuals and groups to social, political, economic, cultural, 
and religious practices and activities. 

 

• Key Idea SS2.4: The skills of historical analysis include the ability to investigate 
differing and competing interpretations of the theories of history, hypothesize 
about why interpretations change over time, explain the importance of historical 
evidence, and understand the concepts of change and continuity over time. 
Commencement: 

• Performance Indicator - SS2.C.4A: Students identify historical problems, 
pose analytical questions or hypotheses, research analytical questions or test 
hypotheses, formulate conclusions or generalizations, raise new questions or 
issues for further investigation. 

• Performance Indicator - SS2.C.4B: Students interpret and analyze 
documents and artifacts related to significant developments and events in 
world history. 
 

• Key Idea SS2.alt.1: Students will study world history, cultures and 
civilizations and the important contribution of individuals and groups. 
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o Performance Indicator  SS2.alt.1D: Students explore the lifestyles, 
beliefs, traditions, rules and laws, and social/cultural needs and wants of 
people during different periods in history and in different parts of the 
world. 

o Performance Indicator  SS2.alt.1F: Students utilize media to become 
aware of current events. 

 
Standard SS5: Civics, Citizenship, and Government 
Students will use a variety of intellectual skills to demonstrate their understanding of 
the necessity for establishing governments; the governmental system of the United 
States and other nations; the United States Constitution; the basic civic values of 
American constitutional democracy; and the roles, rights, and responsibilities of 
citizenship, including avenues of participation. 

• Key Idea SS5.1: The study of civics, citizenship, and government involves 
learning about political systems; the purposes of government and civic life; and 
the differing assumptions held by people across time and place regarding power, 
authority, governance, and law. 

 Commencement 
o Performance Indicator  SS5.C.1A: Students analyze how the values of a 

nation and international organizations affect the guarantee of human rights 
and make provisions for human needs. 

o Students trace the evolution of American values, beliefs, and institutions. 
 

• Key Idea SS5.4: The study of civics and citizenship requires the ability to probe 
ideas and assumptions, ask and answer analytical questions, take a skeptical 
attitude toward questionable arguments, evaluate evidence, formulate rational 
conclusions, and develop and refine participatory skills. 
o Performance Indicator - SS5.C.4D: Students consider the need to respect 

the rights of others, to respect others' points of view. 
o Performance Indicator - SS5.C.4G: Students explain how democratic 

principles have been used in resolving an issue or problem. 
 
National Standards: 
Standards available online at: http://nchs.ucla.edu/standards/thinking5-12_toc.html 
Historical Thinking Standards for Grades 5-12 

• Standard 1: Chronological Thinking: The student thinks chronologically. 
Therefore, the student is able to: 
o Interpret data presented in time lines and create time lines by designating 

appropriate equidistant intervals of time and recording events according to the 
temporal order in which they occurred. 

o Reconstruct patterns of historical succession and duration in which historical 
developments have unfolded, and apply them to explain historical continuity and 
change. 

• Standard 2: Historical Comprehension: The student comprehends a variety of 
historical sources. Therefore, the student is able to: 
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o Identify the author or source of the historical document or narrative. 
o Identify the central question(s) the historical narrative addresses and the 

purpose, perspective, or point of view from which it has been constructed. 
o Differentiate between historical facts and historical interpretations but 

acknowledge that the two are related; that the facts the historian reports are 
selected and reflect therefore the historian's judgement of what is most 
significant about the past. 

o Read historical narratives imaginatively, taking into account what the narrative 
reveals of the humanity of the individuals and groups involved--their probable 
values, outlook, motives, hopes, fears, strengths, and weaknesses. 

o Appreciate historical perspectives--the ability (a) describing the past on its own 
terms, through the eyes and experiences of those who were there, as revealed 
through their literature, diaries, letters, debates, arts, artifacts, and the like; (b) 
considering the historical context in which the event unfolded--the values, 
outlook, options, and contingencies of that time and place; and (c) avoiding 
"present-mindedness," judging the past solely in terms of present-day norms and 
values. 

• Standard 3: Historical Analysis and Interpretation: The student engages in 
historical analysis and interpretation. Therefore, the student is able to:  
o Compare and contrast differing sets of ideas, values, personalities, behaviors, and 

institutions by identifying likenesses and differences.  
o Consider multiple perspectives of various peoples in the past by demonstrating 

their differing motives, beliefs, interests, hopes, and fears.  
o Analyze cause-and-effect relationships bearing in mind multiple causation 

including (a) the importance of the individual in history; (b) the influence of 
ideas, human interests, and beliefs; and (c) the role of chance, the accidental and 
the irrational.  

o Draw comparisons across eras and regions in order to define enduring issues as 
well as large-scale or long-term developments that transcend regional and 
temporal boundaries. 

o Hypothesize the influence of the past, including both the limitations and 
opportunities made possible by past decisions. 
 

• Standard 5: Historical Issues-Analysis and Decision-Making: The student 
engages in historical issues-analysis and decision-making. Therefore, the student is 
able to:  
o Identify issues and problems in the past and analyze the interests, values, 

perspectives, and points of view of those involved in the situation.  
o Marshal evidence of antecedent circumstances and current factors contributing 

to contemporary problems and alternative courses of action.  
o Evaluate alternative courses of action, keeping in mind the information available 

at the time, in terms of ethical considerations, the interests of those affected by 
the decision, and the long- and short-term consequences of each.  
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o Formulate a position or course of action on an issue by identifying the nature of 
the problem, analyzing the underlying factors contributing to the problem, and 
choosing a plausible solution from a choice of carefully evaluated options.  

o Evaluate the implementation of a decision by analyzing the interests it served; 
estimating the position, power, and priority of each player involved; assessing the 
ethical dimensions of the decision; and evaluating its costs and benefits from a 
variety of perspectives.  

 

National Standards in World History for Grades 5-12 
http://nchs.ucla.edu/standards/world-standards5-12.html 

• World History/Era 8/ Standard 3B: The student understands economic, social, 
and political transformations in Africa, Asia, and Latin America in the 1920s and 
1930s. Therefore, the student is able to analyze how social and economic conditions 
of colonial rule, as well as ideals of liberal democracy and national autonomy, 
contributed to the rise of nationalist movements in India, Africa, and Southeast Asia. 
 

• World History/ Era 9 Standard 2C: The student understands how liberal 
democracy, market economies, and human rights movements have reshaped 
political and social life. Therefore, the student is able to: 
o Assess the progress of human and civil rights around the world since the 1948 

U.N. Declaration of Human Rights. 
o Analyze how feminist movements and social conditions have affected the lives of 

women in different parts of the world and compare women’s progress toward 
social equality, economic opportunity, and political rights in various countries. 
[Draw comparisons across regions]  

 

• World History/ Era 9/ Standard 3A: The student understands major global 
trends since World War II. Therefore the student is able to: 
o Assess the degree to which both human rights and democratic ideals and 

practices have been advanced in the world during the 20th century.  
o Analyze causes of economic imbalances and social inequalities among the world’s 

peoples and assess efforts made to close these gaps.  
 
 
MEDIA RESOURCES 
 
Video: 
Women, War & Peace, Episode 2: “Pray the Devil Back to Hell,” selected 
segments 
 
Clip 1: “War and the Rise of Women’s Resistance in Liberia” 
An introduction to the Liberian civil war, which began in 1989, and the birth of that 
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country’s women’s resistance movement. 
 
Clip 2: “Peaceful Protests in Liberia” 
A look at the early stages of women’s non-violent protests in Liberia. 
 
Clip 3: “Steps Toward Peace” 
A look at steps the women of Liberia took to end a bloody civil war in their country. 
 
Clip 4: “Achieving Peace” 
A look at a sit-in and other nonviolent actions conducted by the women of Liberia in 
2003 to get participants at the peace talks in Accra, Ghana to sign a peace agreement in 
order to bring about the end of civil war in Liberia.  
 
Clip 5: “In Pursuit of Democracy” 
An overview of the efforts of Leymah Gbowee and the women of Liberia to further 
democracy and peace after the end of Liberian civil war in 2003. 

 
Websites:  
For use in student research during the Introductory Activity: 

• International Civil Rights Center and Museum 
www.sitinmovement.org/index.asp 
This site includes information about the US Civil Rights Movement. The following 
pages from the “Explore History” section of the website can be used in this lesson: 
o The Greensboro Chronology 

www.sitinmovement.org/history/greensboro-chronology.asp 
This page provides information about the protests initiated by the Greensboro 
Four (Joseph McNeil, Franklin McCain, Ezell Blair, Jr. (Jibreel Khazan) and 
David Richmond).  

o America’s Civil Rights Timeline 
http://www.sitinmovement.org/history/america-civil-rights-timeline.asp 
This page provides a US Civil Rights timeline. 
  

• Top Ten Nonviolent Protests 
www.time.com/time/photogallery/0,29307,1887394,00.html 
This site provides photographs and information about ten noteworthy nonviolent 
protests around the world.  
 

• Bringing down Serbia’s dictator, 10 years later: A Conversation with 
Srdja Popovic 
http://wagingnonviolence.org/2010/10/bringing-down-serbias-dictator-10-years-
later-a-conversation-with-nonviolent-movement-leader-srdja-popovic/  
This page on the Waging Nonviolence website features an interview with Srdja 
Popovic about Otpor, the nonviolent resistance movement which he helped lead in 
Serbia in 2000. 
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• All Nobel Peace Prizes 
www.nobelprize.org/nobel_prizes/peace/laureates/ 
This section of the Nobel Prize Website contains information about all Nobel Peace 
Prize Winners and features information about many of the individuals highlighted in 
the Introductory Activity, including the following links: 
o www.nobelprize.org/nobel_prizes/peace/laureates/1964/king-bio.html  

Biography of Dr. Martin Luther King, Jr. (1964 award) 
o www.nobelprize.org/nobel_prizes/peace/laureates/1976/press.html 

Award ceremony speech for Betty Williams and Miread Corrigan (1976) 
 

• Freedom Hero: Inez Milholland Boissevain 
http://myhero.com/go/hero.asp?hero=im_boissevain  
This page on the My Hero Project website includes information about Inez 
Milholland Boissevain, a lawyer and an advocate for women’s voting rights. 
 

For use in Learning Activity 2: 

• 198 Methods of Nonviolent Action 
www.aeinstein.org/organizations103a.html  
http://peacemagazine.org/198.htm  
These websites outline the 198 methods of nonviolent action described by Dr. Gene 
Sharp in his 1973 book The Politics of Nonviolent Action, Vol. 2: The Methods of 
Nonviolent Action. Students use this information in Learning Activity 2 to explore 
different examples of nonviolent protest. Note: The Albert Einstein Institution 
website (www.aeinstein.org) features a section about nonviolent action, which 
includes additional information about nonviolent protests, including a page 
describing situations in which nonviolent action can be effective. 
(http://aeinstein.org/organizations72b5.html ). 
 

• Martin Luther King’s Letter from the Birmingham Jail 
www.massresistance.org/docs/gen/09a/mlk_day/birmingham_jail.html 
This letter which Martin Luther King, Jr. wrote while confined in a Birmingham jail 
is used in Learning Activity 2 in this lesson. 
 

• Public Statement by Eight Alabama Clergymen 
www.massresistance.org/docs/gen/09a/mlk_day/statement.html  
This statement, also known as “A Call for Unity,” written  by 8 white Alabama 
clergymen on April 12, 1963, is what prompted Dr. Martin Luther King, Jr. to write 
his “Letter from the Birmingham Jail.” 

 
For use in student research during the Culminating Activity: 

• International Center for Nonviolent Conflict 
www.nonviolent-conflict.org  
This website contains information about past and current nonviolent protest 
movements throughout the world. The “Nonviolent Conflict Summaries” featured in 
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the “Movements and Campaigns” section will be helpful for students as they conduct 
research about major nonviolent movements. 

 

• Light in Montana: How One Town Said No to Hate 
http://tech.worlded.org/docs/vera/montana.htm 
This page describes how the town of Billings, MT used peaceful means to protest a 
hate crime against a Jewish family in 1993. 
 

• The Orange Alternative: Revolution of Dwarves 
http://www.pomaranczowa-alternatywa.org/index-eng.html  
This website provides information about the Orange Alternative movement in 
Poland which began in 1981 and which involved a variety of nonviolent actions 
including the painting of graffiti dwarves on city walls. 
  

Optional Resources: 

• Nonviolence: An Introduction 
www.nonviolenceinternational.net/seasia/whatis/book.php#intro 
This site provides useful information about nonviolent resistance, including 
definitions, types of nonviolence and reasons for nonviolent action.  
 

• The Class of Nonviolence: Lesson Six 
http://salsa.net/peace/conv/hs8weekconv6.html 
This website includes a variety of essays about nonviolent resistance. 
 

• Martin Luther King Jr.’s 6 Facts about Non-Violent Resistance 
www.care2.com/greenliving/martin-luther-king-six-facts.html  
This page features a list from Dr. Martin Luther King, Jr. of six facts about 
nonviolent resistance. 

 
MATERIALS 
For the class: 

• Computers with internet access 

• Computer, projection screen and speakers (for class viewing of online/downloaded 
video segments) 

• A white board, easel pad or other surface on which to write a list of nonviolent 
actions conducted by the women of Liberia. (See Learning Activity for details.) 
 

For each student: 

• One copy of “198 Methods of Nonviolent Action.” (See the “websites” section.) 

• One copy of “Martin Luther King’s Letter from the Birmingham Jail” and one copy of 
the “Public Statement by Eight Alabama Clergymen.” (See the “websites” section.) 

• One copy of the “Nonviolent Resistance Student Organizer.” (Download here.) 
 

BEFORE THE LESSON 
Prior to teaching this lesson, you will need to: 
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Preview all of the video segments and websites used in the lesson. 
 
Download the video clips used in the lesson to your classroom computer(s) or prepare to 
watch them using your classroom’s internet connection. 
 
Print out one copy of the “Nonviolent Resistance Student Organizer” for each student. 
(See the “materials” section above.) 
 
Print out one copy of each of the following documents for each student: “198 Methods of 
Nonviolent Action,” “Martin Luther King’s Letter from the Birmingham Jail” and 
“Public Statement by Eight Alabama Clergymen.” (See the “websites” section for links.) 
 
Bookmark all websites which you plan to use in the lesson on each computer in your 
classroom. Using a social bookmarking tool such as del.icio.us or diigo (or an online 
bookmarking utility such as portaportal) will allow you to organize all the links in a 
central location. 

 
INTRODUCTORY ACTIVITY 
 
1. Ask students to think about different ways people have voiced objections to war 

and/or unfair laws and policies. (Protests, marches, hunger strikes, writings, etc.) 
 

2. Explain that today’s lesson will highlight efforts of nonviolent resistance that have 
taken place throughout history, with special focus on efforts by women in Liberia in 
2003 to bring about an end to civil war in that country.  

 
3. Ask students to define the terms “nonviolent resistance”/ “nonviolent action” and 

“civil disobedience.” (“Nonviolent resistance” or “nonviolent action” involves using 
symbolic protests, civil disobedience and other non-violent acts in order to achieve 
specific goals. “Civil disobedience” involves the refusal to obey certain laws or 
requirements of a government and is considered to be a form of nonviolent 
resistance.) 

 
4. Ask students to list examples of nonviolent protests with which they are familiar. 

(Mahatma Ghandi’s Salt March, Martin Luther King’s civil rights efforts, Rosa 
Parks and the Montgomery Bus Boycott, etc.) 

 
5. Divide students into groups of 2-3 students each. Assign each group one of the 

following people/groups:  

• Alva Myrdal 

• Bertha von Suttner 

• Betty Williams and Mairead Corrigan 

• Cesar Chavez 
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• Emily Greene Balch 

• Henry David Thoreau 

• Inez Milholland Boissevain 

• Joseph McNeil, Franklin McCain, Ezell Blair, Jr. (Jibreel Khazan) and David 
Richmond 

• Martin Luther King, Jr. 

• Mohandas Karamchand Gandhi 

• Rosa Parks 

• Srdja Popovic 

• Tommie Smith, John Carlos and Peter Norman 
 

6. Ask students to research the role each person or group played in nonviolent 
resistance using the websites suggested at the beginning of this lesson, as well as 
other resources, as needed. Ask students to find out the following about the 
individuals: 

• At least one major nonviolent action/event with which they were associated. 

• The goal(s) of their nonviolent protest(s). 

• Where and when they lived. 

• The impact of their actions (on others and on themselves). 

• Other additional information about their actions.  
 

7. Create a timeline in your classroom and ask students to put the following 
information on the timeline: 

� The name(s) of the individual(s) 
� The name of one major event their selected individual or group is known 
� The year the event took place 
� Optional: A photograph of the individual(s) and/or the featured event  

 
Possible events and dates to include: 

• Henry David Thoreau- Wrote “Civil Disobedience, “also known as 
“Resistance to Civil Government” (1849). 

• Bertha von Suttner- Author of Lay Down Your Arms (1889); Formed the 
Austrian Peace Society (1891).  

• Inez Hilholland Boissevain- Suffrage Parade (March 3, 1913). 

• Emily Greene Balch- Co-founder and honorary president of the Women’s 
International League for Peace and Freedom (founded in 1915 as the 
“Women’s Committee for Permanent Peace”). Secretary of the Women’s 
International League for Peace and Freedom (1919-22; 1934-35). 

• Mohandas Karamchand Ghandi- Non-cooperation movement, British India 
(September 1920- February 1922); Salt March (March 12-April 5, 1930). 

• Alva Myrdal-Represented Sweden at Geneva disarmament conference 
(1962); Promoted disarmament as a member of Swedish Parliament 
(beginning in 1962) and as a member of the Swedish Cabinet (beginning in 
1967).  
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• Rosa Parks – Refused to give up her seat on a bus in Montgomery, Alabama 
(December 1, 1955); Montgomery Bus Boycott (1955-1956). 

• Joseph McNeil, Franklin McCain, Ezell Blair, Jr. (Jibreel Khazan) and David 
Richmond- Known as the Greensboro Four, they conducted a sit-in at the 
Woolworth’s counter in Greensboro, NC (February 1, 1960). Sit-ins by the 
Greensboro Four and others continued in Greensboro through July 25, 1960. 

• Martin Luther King, Jr.- Montgomery Bus Boycott (December, 1955-
December, 1956); Project C/Protests in Birmingham, Alabama (April, 1963); 
March on Washington (August 28, 1963). 

• Cesar Chavez- Strike and march by California grape pickers (March, 1966); 
25-day spiritual fast (1968); Boycott to protest use of pesticides on grapes 
(1980s). 

• Tommie Smith, John Carlos and Peter Norman- Mexico City Olympic Games 
Black Power Salute (1968). 

• Betty Williams and Mairead Corrigan- Co-founded the Northern Ireland 
Peace Movement (1976), also known as the Community of Peace People. 

• Srdja Popovic- One of the leaders of Otpor, the nonviolent protest movement 
that helped end the dictatorship of Slobodan Milosovic in Serbia (2000) 

 
8. Ask each group to present its information to the class. Ask students to discuss the 

roles each of the featured people played in furthering their causes and the risks they 
took. 
 

LEARNING ACTIVITY 1 
 
1. Explain that you will now be showing a video segment from the PBS program 
Women, War & Peace: “Pray the Devil Back to Hell” a program which 
documents the role women played in bringing about an end to war in Liberia. 
Explain that the video segment introduces Leymah Gbowee and describes actions 
she took to mobilize women in Liberia to speak out against the war.  
 

2. As students view the video, ask them to write down some of the actions that Leymah 
Gbowee took to mobilize the women of Liberia. 
 

3. Play War and the Rise of Women’s Resistance in Liberia. After showing the segment, 
ask students to discuss steps that Gbowee and others took to mobilize the women of 
Liberia. (She reached out to women in churches. Muslim women, inspired by 
Gbowee’s example, reached out to women in Mosques. They encouraged men to lay 
down their weapons and talked to religious leaders in churches and mosques to 
pressure the men to stop fighting.) 
 

4. Explain that the next segment highlights actions Leymah Gbowee and her supporters 
took to protest the war and advocate for peace. As they view the next segment, ask 
students to write down three actions the women took to protest the war and advocate 
for peace.  
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5. Play Peaceful Protests in Liberia. After showing the segment, ask students to discuss 

steps Leymah Gbowee and her supports took to protest the war and advocate for 
peace. (They decided to conduct a public protest. They dressed in white and sat at 
the fish market every day. It was the first time that Liberian Muslim and Christian 
women joined together. They created a banner that said “The women of Liberia 
want peace now.” They created signs protesting the war and advocating peace and 
had over 2500 women join the protest. They sang “We want peace, no more war.” 
They conducted a sex strike by denying sex to their men.) 

 
6. On a white board, easel pad, etc. write the title “Nonviolent Actions Conducted by 

the Women of Liberia” and, based on what has been featured in the first two 
segments, ask students to list the nonviolent actions the Liberian women conducted. 
(Note: Students will be adding more items to this list in Step 11 of this Learning 
Activity.) 

 
7. Ask students why the women selected the fish market as the site for their protest. (It 

was a visible spot where Charles Taylor would see them.)  
 

8. Discuss some of the obstacles they faced while conducting their protest. (Bad 
weather conditions; potential danger to themselves; the president did not support 
their cause.)  

 
9. Introduce the next video clip by letting students know it highlights additional actions 

the women of Liberia took to achieve peace. As students view the segment, ask them 
to write down the actions that the women took. 

 
10. Play Steps toward Peace. After showing the segment, ask students to describe actions 

the women took to further their quest for peace. (They wrote a position statement to 
convince the Liberian government to engage in peace talks. The women decided 
they didn’t want to be seen as politicians and did not want to discuss politics or the 
practices of the government. They, instead, decided to focus, specifically, on peace. 
They presented their statement to parliament and decided to sit outside until they 
heard from President Charles Taylor. April 23, 2003 they met with Charles Taylor 
and handed their statement to the pro-tem of the senate- a woman- to give to 
Taylor. They sent women to Ghana to mobilize refugee women living there. In 
Ghana, they sat outside, holding signs and singing. They talked to delegates behind 
the scenes at the peace talks to get them to think about possible compromises they 
could make. They went from delegate to delegate to try to influence them. They 
continued to protest at the fish market every day, fasted and prayed.) 

 
11. Add the women’s actions to the list you and your students created of “Nonviolent 

Actions Conducted by the Women of Liberia.”  
 

12. Explain that the peace talks in Liberia were originally only supposed to last two 
weeks, but they ended up going on for more than six weeks. Ask students to describe 
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additional steps the women could take to get the different sides to come to an 
agreement and sign the peace agreement. 

 
13. Explain that the next segment shows what actions the women took to get the men to 

focus on the peace talks and arrive at a compromise. As students watch the segment, 
ask them to write down the actions the women took. 

 
14. Play Achieving Peace. After showing the segment, discuss actions the women took to 

get the men to focus on the peace talks and arrive at a compromise. (They increased 
their presence in Ghana and sat by the doors inside the building with looped arms, 
blocking the peace talk delegates from exiting. They wore white tee shirts. When the 
security guards told Leymah Gbowee she was obstructing justice, she removed her 
hair tie and started removing clothing. Gbowee met with General Abubakar, the 
Ghanaian Ambassador and others. They asked her to release her women and she 
refused. She then agreed to let the women go, but gave the men two weeks to come 
to an agreement. She told them, if needed, she would return to protest again in two 
weeks with more women. After the sit-in, the mood of the peace talk became more 
serious and the delegates signed a peace agreement two weeks later. They returned 
to Liberia after the agreement was signed.) 

 
15. Ask students how people reacted to their sit-in. Ask: What were the actions of the 

security guards? General Abubakar? The delegates? (The security guards first 
accused Gbowee of obstructing justice, but then told her she should move some 
women over to the windows to stop delegates from escaping. Joe Wylie, one of the 
warlords from LURD (the opposition party) tried to break through the group of 
women. General Abubakar, the mediator, defended the women and told the man to 
go back into the room where the peace talks were taking place. The General told 
him that if he were a real man he wouldn’t be killing his people. He told the men not 
to leave the hall until Abubakar negotiated with the women.) 

 
16. Add the steps from the Achieving Peace segment to the list of actions that the women 

of Liberia took.  
 

17. Review and lead a discussion about all of the nonviolent actions the women took in 
their efforts to protest the war. For each method of resistance demonstrated by the 
women, discuss the following: 

• The impact of that action. 

• The challenges and potential dangers faced by the women. 
 

18. Ask students the following: 
• What would you have chosen to do similarly or differently if you had been in 

charge of the movement?  

• If you were in charge of a similar type of nonviolent protest movement today and 
had access to the latest state of the art technologies (social media tools, cell 
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phones, iPads, etc.), what are some additional actions you could take to promote 
your cause? (Facebook posts, tweets, blogs, etc.) 
 

Learning Activity 2 
 
1. Distribute the “198 Methods of Nonviolent Action” list from the Albert Einstein 

Institution. Divide students into groups of 2-3 students each. Ask each group to 
check off each of the actions that Leymah Gbowee and the women of Liberia used in 
their quest for peace. 
 

2. Discuss how each of the actions helped further the women’s cause. 
 

3. Distribute the “Public Statement by Eight Alabama Clergymen” and “Martin Luther 
King’s Letter from the Birmingham Jail.” Ask students to read the letter from the 
Eight Alabama Clergymen and then to read Dr. Martin Luther King, Jr.’s response. 
Ask students to identify the main points made in each document. As students read 
King’s letter, ask them to find out what he says are the basic steps to a nonviolent 
movement, as well as what his views are on following rules. 
 

4. After students have read each letter, ask them to describe the main points made by 
the clergymen in writing their letter and the main points raised by Martin Luther 
King, Jr. in his response. 
 

5. Ask students to discuss what King lists as the four basic steps to a nonviolent 
campaign. (Collection of facts to determine whether injustices exist; negotiation; 
self purification and direct action.) Discuss how these steps apply to the actions 
taken by Leymah Gbowee and the women of Liberia. 
 

6. Discuss what King says about following rules. (“One has not only a legal but a moral 
responsibility to obey just laws. Conversely, one has a moral responsibility to 
disobey unjust laws.” “We should never forget that everything Adolf Hitler did in 
Germany was ‘legal’ and everything the Hungarian freedom fighters did in 
Hungary was ‘illegal.” It was ‘illegal’ to aid and comfort a Jew in Hitler’s 
Germany.”) 
 

7. Compare King’s sentiments about rules to Leymah Gbowee’s reaction to the security 
guards when they told her she was “obstructing justice.” 
 

8. Optional: This optional activity involves watching and discussing the clip In Pursuit 
of Democracy, which describes efforts the women in Liberia conducted after the war 
ended.  

• Let students know that the women of Liberia continued to work together after the 
war. As students view the segment, ask them to identify the objectives of the 
women and to describe the actions they took to achieve those goals.  
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• Play In Pursuit of Democracy. After showing the video segment, ask students to 
describe the objectives of the women after the war. (To build peace and promote 
democracy.)  

• Ask students to discuss the steps the women took to achieve those goals. (They 
decided to forgive the combatants and not blame them for actions they 
committed during the war. The women worked with and got to know some of 
the children who fought in the war and realized that these soldiers were also 
victims of the war. The women believed there would not be true peace in Liberia 
until there was a democratically-elected president. They decided to work on the 
election, by campaigning for Ellen Johnson Sirleaf, who won the 2005 
presidential election and was sworn in as President of Liberia on January 16, 
2006. They also wore clothing that said “Peace Forever.” After working together 
for 2 ½ years, the women officially ended their mass action campaign, with the 
promise of regrouping if the situation in Liberia got worse.) 
 

CULMINATING ACTIVITY 
 
1. Ask each student to select a nonviolent protest movement to research. Here are some 

possibilities: 

• The Fisher Body Plant Sit-down strike, Flint, Michigan (December 30, 1936-
February 11, 1937) 

• Madres of the Plaza de Mayo (also known as “The Mothers of the 
Disappeared”) Demonstrations, Buenos Aires, Argentina (beginning in 1977) 

• March 1st Movement; Samil Movement, Korea (March 1, 1919) 

• Monday Demonstrations, East Germany (1989-90) 

• Non-cooperation movement, British India (September 1920- February 1922) 

• Nonviolent protests by  women, children and men in the Palestinian village of 
Budrus in the West Bank (2003) 

• Nonviolent protests by women in Ivory Coast (2011) 

• Orange Alternative Movement, Poland (1980s) 

• Peace Torch Marathon (August 27, 1967- October 21, 1967) 

• People Power Revolution, the Philippines (1986) 

• Reaction to menorah hate crime, Billings, MT (December 2, 1993) 

• Singing Revolution, The Baltic States (1987-90) 

• Tiananmen Square Protests (April 15- June 4, 1989) 

• Trinidad and Tobago nonviolent protests (1834) 

• Velvet Revolution, Czechoslovakia (1989) 
 

For additional options, students can search the “Nonviolent Conflict Summaries” in 
the “Movements and Campaigns” section on the International Center on Nonviolent 
Conflict’s website, www.nonviolent-conflict.org.  
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2. Distribute the “Nonviolent Resistance Student Organizer.” Ask students to explore 
the following about their selected movements and to record their findings on their 
student organizers: 

• The name of the movement and date(s) the movement occurred. 

• Names of the principal leaders/organizers of the movement.  

• Details about the participants, including the approximate number of people 
involved in the movement. 

• Details about the movement, including how it started, the goals of the movement 
and the nonviolent methods used to achieve those goals. 

• The impact of the movement (on the participants and others). 
 

3. After students have completed the organizers, ask them to present their findings to 
the class.  
 

4. Ask students to compare and contrast the methods used in the movement which they 
just studied to the methods used in the other examples of nonviolent protest 
highlighted throughout the lesson.  
 

5. Ask students to reflect upon the impact of nonviolent resistance movements and to 
discuss the pros and cons of different types of nonviolent actions. Ask students to 
discuss the risks taken and challenges faced by the protestors in the different 
situations they examined. Discuss the use of the following in the nonviolent protests 
studied during this lesson and the reasons for using them: 

• Symbolic Colors 

• Slogans 

• Humor 

• Music 

• Sit-ins/sit-downs 

• Symbols 

• Marches and public demonstrations 

• Strikes/ Boycotts 

• Fasts 
 
6. Lead a discussion about the role women have played in nonviolent protests around 

the world, citing specific examples from Argentina, Ivory Coast, Liberia, the West 
Bank (Budrus), Northern Ireland, and the United States.  
 

7. Ask each student to write a reflection essay about the use of nonviolent methods to 
achieve a goal, citing at least three different cases studied in this lesson. Ask students 
to include reflections about the risks and sacrifices taken by the participants of 
nonviolent protests. Discuss the impact of their actions on their own lives and the 
lives of others in their communities and beyond. 
 

8. Ask students to share their reflections with the class. 
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Name_________________    Date_______________ 

Nonviolent Resistance Student Organizer 
(for use in WNET’s “Peaceful Protests” lesson) 

Instructions: Conduct research about a nonviolent resistance movement and fill in the chart below.  

 

Name of the Movement:_______________________      Date(s) of the Movement:________________ 

Names of the principal 
organizers/leaders of the 
movement. 

 
 

A brief description of the 
participants and the 
approx. number of people 
involved in the movement. 

 

A brief description of the 
movement, including how 
it started, the goals of the 
movement and the 
nonviolent methods used 
to achieve those goals. 
 

 

A description of the 
impact of the movement 
(on the participants and 
others). 
 

 


